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Introduction

Due to the speed at which technology is advancing and is being integrated into our daily lives educators must consider the needs of today’s young learners in designing school curriculum. For many middle school students utilizing technology in the classroom and in assessment gets their attention immediately because it closely represents the multi-media world that they are growing up in and seeking entertainment in.  Educators have the opportunity to make the most of emerging technologies while striving to make assessment authentic by asking students to perform real-world tasks that demonstrate meaningful application of essential knowledge and skills (Mueller 2010).  Middle school educators have started to make the shift into utilizing more online assessment tools in their classrooms.  According to Muirhead, “The process of assessment involves gathering information from a variety of sources to cultivate a rich and meaningful understanding of student learning” (2002).  The advances in technology and software design have given educators limitless options in choosing assessment tools to meet the needs and peek the interests of their students.  
Class Description
This class is a mix of the hypothetical and of a real 7th Grade Social Studies class at Onalaska Middle School in Wisconsin.  The activities, learning objectives, and assessment tools are designed that I could use them as described in this document in that bricks and mortar 7th Grade Social Studies class.  For the purposes of expanding this project to consider how the delivery of these assessment tools and the instruction would have needed to be designed for students who are attending class strictly online or who may have special needs, I have considered a hypothetical student population.  The class I am picturing for this project is composed of bricks and mortar students working in a 21st century, tech savvy classroom and also online home-schooled students attending the class virtually, sometimes synchronously.  During the school day at the brick and mortar school building there are four Social Studies classes of 22-29 students each.  In this classroom there are computers at each of the students’ desks.  Most lessons will be designed such that the students complete the majority of their work in class at their work station.  It is understood that if the students do not have access to a computer at home that they will need to go to the Onalaska public library and use the computers there or use their scheduled Study Time or Enrichment Time to use the computers at school.  The online home-schooled students each have computers at their homes.  
When new technologies are implemented into the lessons the class will learn the technology together with the instructor modeling the use of the technology in Vyew (http://vyew.com/site/) or a similar synchronized tool.  The classroom has a SmartBoard (http://smarttech.com/us/Solutions/Education+Solutions) where the Vyew session and training can be projected directly from the instructor’s computer.  Online home-schooled students will participate in these training sessions in Vyew.  Podcasts of the basics of how to use these tools and written out instructions will be available on the instructor’s class website.  The instructor will be posting the unit outlines, assignment instructions, links to resources, and letters to parents or guardians on this class website also.     
To plan these assessments I considered a hypothetical student population.  A small number of the students in this year’s 7th Grade classes have identified learning disabilities that require assessment adjustments/considerations according to their documented IEP’s (Individualized Education Plans).  These students’ cooperating Special Education teacher will assist me in making alterations to the assessment tools.  There is one student with limited English proficiency (LEP) who requires that the lesson plans and assessments be turned over to his cooperating ESL teacher for her to work with him on them.  This student was born in Costa Rica, and is excited to be going to school in the U.S. in his new home.  He openly shares information about Costa Rica, and his mother has expressed a desire to share a video-taped (podcasted) cooking lesson with us.  One online home-schooled student uses a wheelchair, but this physical adaptation poses no limitations to the student’s academic performance.  Another online home-schooled student has a visual impairment; she can use a computer easily with a larger screen and specialized tools designed particularly for her vision abilities.  She has gone to a bricks and mortar school and been mainstreamed in the past, but she doesn’t find the curriculum challenging enough.  The resources and assessments used in classes should be universally designed for diverse learners with all types of abilities.  Having students who have physical impairments (and have stated that they are open to discussing them) as members of our class allows us to be more aware of how those physical conditions would affect a different person’s life in the countries that we will be studying, which gives all the students the advantage of learning with another perspective in mind.  As always language used in the classroom/discussion areas is to be respectful to all individuals.  A Wiki list will be created by the class at the beginning of the year regarding our expectations on proper netiquette behavior.  As a class we will also discuss the problems with plagiarism, what constitutes plagiarism, and how student work will be checked for plagiarism.  The netiquette Wiki, plagiarism information, and links to sites with advice for parents or guardians on wise use of the internet will be posted on the instructor’s class website.  Students’ grade and learning progress information is recorded in and can be accessed by parents or guardians in the District’s Pearson ParentConnectxp online gradebook software.  This program will soon be replaced by Pearson PowerTeacher (http://www.pearsonschoolsystems.com/products/powerteacher/).  
Course Content
The School District of Onalaska has determined that the 7th Grade Social Studies curriculum has the following learning targets:  to learn about the Geography of Africa, Australia, Canada, Mexico, Central America and South America using the Five Themes of Geography.  Five Themes of Geography are:  Location (relative and absolute), Place (characteristics), Human-Environmental Interactions, Movement (people, goods, ideas), and Regions. 

The textbooks for these regions of the world that the School District has newly purchased are published by the Holt company and offer various quizzes and mapping software to use with the texts.  They are the Holt World Regions books: http://holtmcdougal.hmhco.com/hm/series.htm?level2Code=MSIB10012&level3Code=2_MSG
The class is 36 weeks long.  The District has predetermined the number of weeks to be spent on each region that will be studied: Africa (11 weeks), Australia (2 weeks), Canada (4 weeks), Mexico (6 weeks), Central America (4 weeks) and South America (9 weeks). 
While the curriculum and timeline are set by the District, the assessment tools we choose and how the students want to focus their studies can be designed to match their learning styles and their own core interests such that the students learn in a more authentic, meaningful way.  The online tools we choose to use to study Geography can offer great advantages to bringing the students closer to the world around them and experiencing it in a variety of mediums.  “Teachers, students, and parents all understand that the most effective assessment doesn’t happen at the end of a unit.  It’s woven throughout lessons and projects, often so seamlessly as to be indistinguishable from everyday teaching and learning” (Furger, 2002).  The following selected Learning Objectives and connected Assessment Tools offer a glimpse of what the students will learn and experience in this class.  They are designed in accordance with the District’s learning targets and the Wisconsin State Standards for Social Studies and Information and Technology Literacy Standards.
The Wisconsin State Standards in Social Studies in Geography for students to achieve by Grade 8 can be accessed at http://dpi.wi.gov/standards/ssa8.html.
The Wisconsin State Proficiency Standards can be found at http://dpi.wi.gov/oea/profdesc.html;  the Social Studies Proficiency Level Descriptions are at the bottom of this webpage under 
Grade 8.  
The Wisconsin State Standards for Information and Technology Literacy are published at http://dpi.wi.gov/standards/pdf/infotech.pdf; the Grade 8 Standards are on pages 6-7. 
Learning Objective 1  (Module 1)
The Learning Objective:

Given sets of latitude and longitude coordinates located using a virtual global mapping program, the students will research and discover the significance of those places in relation to the region and construct a Wiki page for each place in accordance with the rubric.

Level of Bloom’s Taxonomy:  Synthesis
The Activity and Assessment Plan: 

Google Earth   ->  Google Custom Search  ->  Wiki   ->  Zoomerang quiz
Each region of the world we study will include this activity.  We will use the Google Earth program (http://earth.google.com/) for the students to experience the maps of the locations visually and spatially.  For the first couple times we use Google Earth we will explore the features of this free downloadable program together in a synchronized class session in Vyew.  After that the instructor will work with students who need or wish to have further scaffolding using this program.  My plan is to use Google Earth to study each region of the world that we cover.  I can foresee a problem if this software doesn’t work well for a student.  If after scaffolding the student’s work with Google Earth, a student still particularly dislikes using this program I will need to find other map resources for him or her to use.  A student could try using similar programs; ArcGISExplorer (http://www.esri.com/software/arcgis/explorer/index.html) offers a similar program but is a little different in how it functions.  The Holt Geography text and accompanying software may also offer good atlas or virtual mapping resources.

For this activity each student will be given 3 sets of latitude and longitude coordinates.  They will be asked to identify by name the place (a building, historical site, physical feature, natural resource, etc.) that is located at those coordinates and construct a Wiki page of the words and images that represent the place and its significance.  Identifying the place from the given coordinates is a fairly simple task using Google Earth; just paste the given coordinates in the top ‘Fly to’ search area, and Google Earth virtually takes you there.  The latitude and longitude coordinates will be selected by the instructor in preparation for the lesson.  To first find the exact coordinates of the places the instructor wishes the students to locate using Google Earth, he or she can zoom in or search for a desired location and then click on the yellow tack for the ‘Add Placemark’ feature.  Move the tack to the exact place you desire the students to locate, and the latitude and longitude coordinates are provided in the ‘New Placement’ box.  Once given their 3 sets of coordinates the students can simply paste them into Google Earth and be virtually flown there.  For example, entering these coordinates 29°58'46.38"N, 31° 8'4.59"E flies you to the Great Pyramid of Giza in Egypt.  There are often links available in Google Earth right on the map that will identify the location by name.  Each student will be required to use a Google Custom Search (http://www.google.com/cse/) which was set up by the instructor to research their three locations to discover the significance of each.  The students will be required to construct a multi-media Wiki page in a collaborative class Wiki set up in Wikispaces (http://www.wikispaces.com/) of the words and images that describe and represent the places and their significance according to the rubric.  The rubric will outline what is meant by multi-media and will describe exactly how the students need to represent the location’s significance, particularly in relation to that region of the world.  The rubric will serve as an instructional guideline and objective grading tool for this assessment.             

Each class period will have its own Wiki site to develop a year long list of all of the places (with their actual locations, longitude and latitude coordinates, and descriptions) that we have ‘visited.’  We will do this activity each time we start to study a new region of a continent, or a new country in the case of Australia, Canada, and Mexico.  Each time the students will be assigned new sets of coordinates to locate and construct a Wiki page for.  Each time that assessment will be followed by another assessment designed to make sure the students are reading and learning from each other’s contributions to the class Wiki.  The students will each be asked to devise five quiz questions based on their classmates’ Wiki pages for the locations in that region or country in the world.  The students will email the instructor their proposed quiz questions and receive points for doing so.  The instructor will choose twelve of the students’ questions to use create a survey in Zoomerang (http://www.zoomerang.com) to send out for the class to take.  These Zoomerang surveys can be ‘open-Wiki’ quizzes since allowing the students to go back and read the Wiki pages while taking the quiz would reinforce their exposure to the information.  The students will receive points for successfully completing the quizzes.    
Assessment Tool:  Wikispaces   (Individual Work -> Class Wiki)
Wikispaces
The assessment tool I am focusing on for this learning objective is a Wiki.  A Wiki is collaborative website where the users can add or change information to develop a shared website.  I thought that this would be an excellent assessment tool not only to display the students learning but to serve as a collaborative class eportfolio of the places that we would locate and learn about this year.  The class would use the Wiki to display the students’ individually constructed pages on three significant locations in each region of the world, then use this collection of Wiki pages to learn from each other about all the different significant places in that part of the world.  Using a Wiki the students could display what they learned from their research on those places and how they think the places are significant to the region in a multi-media format, using text in paragraphs and images or audio or video or virtual representations.  A Wiki provides a lot of options for the students to convey the information and bring together what they’ve learned in a higher ordered presentation of the assessment.  It is also a great student-centered assessment tool.  The students will be required to read and experience their classmates’ Wiki pages.  The class will learn from and benefit from each student’s work.  The Wiki lends itself wonderfully to this flow of the student’s role between presenter and learner; when the students each publish their Wiki pages the pages are immediately available for their classmates to learn from.  A Wiki creates an atmosphere of equal users and learners through multiple authorship; more information is learned when students are the presenters of information (Maine 2008).  
Specifically, I looked into using Wikispaces (http://www.wikispaces.com/) to set up a Wiki for each class to publish their Wiki pages of the places of world we are studying.
Advantages

· Wikis on Wikispaces are relatively simple to set up and use for a class.  

· The Basic Plan is free of cost.  

· Wikispaces offers ‘WYSIWYG’ What-You-See-Is-What-You-Get editing pages that work like a simple word processor program.

· The editing page allows users to add images, files, and links easily.   
· The Wikispaces Basic Wiki includes features like a Discussion Forum area and a History page to keep track of changes made to the Wiki and record student participation for accountability.
Challenges
· As on any Wiki in an open collaborative space, students could change each other’s work and sabotage the class’ efforts.  To avoid these problems, the class will need to set up guidelines on the addition and altering of information on the class Wiki.  
· All over its website Wikispaces offers many wonderful added features for educators, but they only come with the most expensive package, the ‘Private Label’ Plan for $4000/year for a school district. 

· If privacy became an issue, it could lead to problems in the Basic Plan.  You can not make the Wiki totally private.  At best you can set your Wikispace such that only members can edit the pages, but anyone can view them.  
· In the Basic Plan Wikispaces runs text advertising on your Wiki.  If the advertising is not appropriate for the students we will have to find a new Wiki hosting site or pay to have a better plan with no advertising.  
· In the Basic Plan the Wiki is not automatically SSL encrypted which secures information sent to or from the Wiki.  We will need to make sure that we all understand that we never want to share private information on a publicly viewed website.
How Diversity is addressed:  
The simplicity of the main editing page is perfect for use in a 7th grade class with a range of learners, making Wikispace developmentally appropriate.  Students who are not tech savvy or those who have learning disabilities may find that they can learn the Wikispaces tools similarly to those in a Word program.  Certain students may require much assistance putting together their Wiki pages and may continue needing that scaffolding through out the year, but this assessment will be building up their technical skills and confidence with each successful Wiki page published.  Also, the main editing page in Wikispaces is visually clean and does not have a number of distracting links and unrelated options along the sides and on top of the page, as some other Wiki site providers seem to have.  In this way, Wikispaces seemed like it may be less intimidating to enter and begin to work in and also less distracting for students who have problems focusing on tasks.  This is also a consideration for the student with visual impairments.    
The Wiki as an assessment tool supports the use of multi-media in students’ presentations.  Students who are tech savvy can immediately augment their Wikispace pages with images and files and search out other media to add to the class Wiki.  Students who are gifted writers can write about the places, but other learner types with other talents have options in a Wiki to display their work in the best way they can.  In their book, How Your Child is Smart: A Life-Changing Approach to Learning, Dr. Dawna Markova and Anne Powell outline their argument that all children are smart; they just think and learn in different patterns of visual, auditory and kinesthetic imagery (1992).  Using a Wiki visual learners can include images or collage or their own drawings or their scanned photographs.  Learners who are more auditory could include their own descriptive podcast of the location or songs or other sounds representing the location.  Kinetic learners who need to be moving or performing a task could take video of their presentation on a location or could act out a presentation related to the location and post a video podcast.  With the freedom to present the information in the formats that most interest each student, they will learn in more meaningful and memorable ways.        
How Plagiarism is taken into consideration:  
Middle school students have a strong desire to cut and paste together their projects because it is so easily done.  In the beginning of the school year we will have a synchronous discussion that will accompany a presentation on what plagiarism is and why it is not ethical and not legal.  They will be informed that as middle school students more is expected of them because they are smarter and more capable than when they were younger and given scissors and glue sticks to cut and paste.  Students will be instructed on how they will need to cite their sources.  This information will remain available to them on the class website.  Students will be informed that I utilize plagiarism checking tools like Turnitin (http://www.turnitin.com), for which the District has a subscription.  Furthermore, I will often be providing Google Custom Searches as resource banks for students to research in and find information.  By creating a resource bank I am guiding students to use quality resources and am able to be familiar with the wording and information supplied in those resources.        
For this particular assessment students will be required to cite all sources of the information they write in the Wiki about their locations.  If the sources are not cited the work will not count since they will be required to read about these places to discover their significance.  Each time the class does this activity I will spot check different students’ sources to compare the words the students have written in the Wiki to the words in the cited source.  If the ‘voice’ of the writing doesn’t seem like the student’s I will directly check that student’s sources for cut and paste problems and use Turnitin to check the work.  All added images, video and audio must also be cited.  As a class we will find copyright free sources for imagines; we will not be posting protected images which are not intended for fair use onto our class Wiki.        
Learning Objective 2  (Module 18)

Learning Objective:
Having planned an imagined class trip itinerary along the Inter-American Highway, students will create a scrapbook journal entry in an Edublog for a stop along the route as outlined in the rubric.
Level of Bloom’s Taxonomy:  Synthesis
The Activity and Assessment Plan: 

Google Custom Search  ->  Edublog travel journal

For me going to a place is what makes me really learn about it.  It is thrilling just to be thinking about traveling to a place.  It’s exciting to imagine what I want would to do there (historical sights, natural features, activities) and what the people are like there (what language they speak, what clothes they wear, will you stand out, can you blend in, how are you the same, how are you different).  Teaching Geography I would share photos and artifacts of my travel experiences, and in this way I would hope to encourage my students to be interested in becoming a more active member in their global community.  Online tools bring the world to the students when it is not feasible to visit physically.  Planning a road trip through the region through Mexico and Central America would be an exciting way to learn about what is there.  

When the class does this activity in Module 18 we will be beginning to learn about Mexico and Central America.  The class will plan an imaginary road trip along the Inter-American Highway and decide together where we will stop and visit over the course of the trip.  Each student will then create a journal entry to post on the class blog site for one stop along our trip similar to a scrapbook page with the options of including multi-media files and links.  
To begin this activity students will do some basic research using a Google Custom Search set up with information on the Inter-American Highway to find out what and where it is and what is along the highway.  Each student will be required to email the instructor the name of the place and location (actual latitude and longitude coordinates) along the Highway of 2 places in Mexico and 1 in each Central American country that they would be interested in visiting.  The instructor will make a list of these points along the Highway, and the class will decide together which ones to visit as if we really were traveling together.  The number of places we stop will be equal to the number of students in the class; this is the limit to the trip agenda.  We may need to make compromises in our plans and will need to be respectful of our travel partners.  Once we know the stops we want to make, the class will figure out the timeline of the trip in consideration of the distance we are covering.  The class will figure out how long it will take between stops including additional stays at hotels if necessary, and this will be the timeline of the class’ travel journal.   
The class will be creating a travel blog of our trip.  Each student will create a journal entry for one stop along the trip, researching it in the Google Custom Search set up for this activity.  They may use approved additional resources that they find.  If not too many students doubled up on places they initially indicated that they would want to visit and the class did a good job collaborating and choosing the places we would virtually visit on the trip, each student could blog about visiting one of the places they were initially interested in visiting or somewhere with similar offerings.  Each student’s journal entry for the blog will be required to include a description of the place we ‘visited’ and its special features and include at least two multi-media features like photos, video, or virtual tours.  What is included in each student blog will depend what the student is interested in, what resources are available for our fair use, and what the student also creates (pictures, podcast, video).  The student will post their journal blog on the classes’ Edublog site in the order that we would visit that place according to the itinerary/timeline we figured out together.  A rubric will contain specific information about what will be required for each student’s blog post and the points that will be received for this assessment.  When the travel journal is complete the class can have a synchronized session when we look at our scrapbook together and ‘reminisce’ about what we learned there.         

Assessment Tool:  Edublog travel journal   (Individual Work -> Class Journal) 
Edublog
Edublogs are a format that encourage reflection, questioning, and collaborative learning and provoke higher order thinking skills; students have the opportunity to compare their knowledge and benefit from shared strategies their peers employ (Lee & Allen, 2006, p. 392).  Blogs or web logs are websites designed in a journaling format where the author can log their thoughts or post links to resources or information in a day-to-day format.  There are many blogs that serve as journaling sites for travel experiences.  My planned use of this assessment tool is similar and would help the students really imagine the locations along the Highway as they write their journal entry as if we had just visited the place.  As with the use of a Wiki, this tool is also geared towards student-centered learning as the students are the authors and presenters of the information.  “The student-centered model of learning encourages teachers to view their students as academic partners who work together to produce relevant and meaningful learning experiences” (Muirhead, 2002).  Also similar to the Wiki tool, most blogs allow for the inclusion of various media in the posts.  As an imagined record of a road trip, a blog would work better than a Wiki or other online assessment tool because of the journaling, day-to-day format of a blog.  A blog seems more to me like a scrapbook with each blog post in order, telling the story of each place we visited.  I specifically looked at setting up an Edublog (http://edublogs.org/) for this assessment because it is a blog service primarily designed for use in Education. 
Advantages
· The Edublog dashboard and editing tools are the same as in other blog server sites; I was glad to see the universal blog editing design.

· Edublog offers a whole page of easily accessible instructions for students to learn to use the class’ blog: http://help.edublogs.org/getting-started-with-edublogs/
· Edublog offers links to educational blogging information that could be conducive to good class discussion, like the blog on giving credit to someone rather than cutting and pasting (plagiarism) from other’s work:  http://theedublogger.com/2010/03/11/how-do-you-feel-when-someone-copies-and-pastes-your-post/
· There is no adult content on the Edublog sites and no automatic links to related posts that may not be appropriate for this audience of students via other blog servers.
· This blogging service being entirely designed for educational use may ease the concerns of any parents who are worried about their children’s exposure to the internet.

· Easy instructions on the Edublog site for adding a ClustrMap, which is nice since this is a Geography class, and we could set goals on having visitors from around the world.  
Challenges
·  Edublogs offers added services like a Campus Wiki system, integrated forums, and direct video posting for the Pro Plan at approximately $40 per year.  
· The Free service is supported by some advertising on the blog.  However since Edublog claims to be designed for use in education, I am hoping that none of that advertising could be inappropriate for middle school students.  
· There seems to be more blog management tools for the teacher to set up and control the class blog under the Pro Plan, which requires the fee.  

How Diversity is addressed:
Although there are online training resources for learning how to use the Edublog, the class will have a synchronized session to get started on the basics of what the students will need to do to post a blog.  Some students may require more assistance to learn to use this tool and assistance in posting their blog in the class Edublog, and there must be instructional time for these individuals set aside and planned.  

Like the Wiki, our Edublog is designed for the inclusion of various media in the posts. The editing page allows the students to add images, files, and links.  The individual students will have choice in presentation style and use of media (more visual or auditory or kinetic).  Also in this activity what the students choose to ‘stop and visit’ along the Inter-American Highway reflects their own interests and would make their learning more personal.
Although not discussed in Module One’s assessment analysis, planning for middle school students’ education needs to include consideration of their affective development.  Middle school students may be especially self-conscious of how they appear to others and be apt to underestimate their abilities.  The Edublog can serve as a scaffolded exercise and supportive place to display their efforts.  Also, having the rest of their peers (and the greater online community) as an audience may inspire the students to work harder than if the work was submitted only to the teacher.  When students write for an audience this changes the way they write (Maine 2008).
How Plagiarism is taken into consideration:
There are similar concerns and solutions regarding plagiarism as in the first Module.  The sources students use in their Edublog post will be required to be cited also.  
A thought that also relates to the Wiki assessment in Module One, is the possibility of students trying to cheat by copying former students’ work from past years (if previous class portfolios are archived) or from other classes currently working on the same project.  If the ‘voice’ of the writing doesn’t seem like the student’s that could indicate such a problem.  I will have access to these former students’ submissions and can compare them.  If copied work between current classes is posted and if the students’ writing styles are similar, the true author of the work may depend on the recorded time of when the blog was posted on the Edublog site. 
Learning Objective 3  (Module 23)

Learning Objective:
Given statistical tables representing international trade, students will analyze the interdependence of trade between the United States, Mexico and Canada under NAFTA and diagram a pictorial representation of the trade flow between these countries in Inspiration according to the rubric. 

Level of Bloom’s Taxonomy:  Analysis
The Activity and Assessment Plan: 

Online Tables showing Trade Statistics  -> Inspiration Concept Map of Trade Movement
One of the central themes of Geography is Movement, and we are studying both Canada and Mexico in the curriculum.  Module 23 follows the study of Canada and of Mexico and would be a good time to discuss the trade flow between these countries and our own.  

Together during a synchronous session in Vyew the class will analyze and interpret a number of selected statistical tables showing international trade balances and products traded.  The tables we discuss in class and whatever information we takes notes on will remain available in the session for students’ reference.  The websites for the sources of the information we discuss of the statistical tables will also be available for the students to research on their own in a Google Custom Search for this activity (including http://dataweb.usitc.gov/scripts/cy_m3_run.asp; http://www.importers-exporters.com/BOARDS.htm; http://www.nationalaglawcenter.org/assets/crs/RL33087.pdf; http://internationaltrade.suite101.com/article.cfm/mexicos_top_exports_imports).     

Using the information we discussed and annotated in the Vyew session, the students will each create a visual diagram of the trade flow between the United States, Mexico and Canada, using Inspiration software.  A rubric will detail what each student’s Inspiration project must include to receive the points for this assessment. 
Assessment Tool:  Inspiration   (Individual Work)
Inspiration
I thought that it would be good to at least briefly include a discussion on the trade flow between the countries of NAFTA, which includes the United States.  Requiring the students to do a lot of research on their own or write up a report on these trade balances would not be appropriate for the focus of this class at this grade level, but having the students diagram a pictorial representation of the trade flow to include just a small number of goods would at least expose the students to these ideas.  Having the students to integrate our class discussion on trade balances and goods traded to create a concept map of this flow of goods would be a straight forward way to represent a complex issue.  A personal grasp of the relationships between concepts characterizes meaningful learning, and with its emphasis on linking concepts to display those relationships, concept mapping has been shown to be an effective means for enhancing meaningful learning (Naidu & Blanchard, 2003).  Inspiration 9 for Grades 6-12 (http://www.inspiration.com/Inspiration/Detail) is software designed to be used for creating concept maps, diagrams, and other visual organizers.
Advantages
· A free trial is available, if only for the students to use for this one activity.
· Inspiration is a wonderful concept mapping and visual outline tool for students to use in a variety of ways (before the free trial expires).

· Particularly a good tool for students who are able to express their learning in more visual formats or need to feel movement in their presentation. 

· Students who have experience using tools to create drawings on a computer will probably find this software easy to learn and use. 
Challenges
· To purchase and use the program at one computer the software is $69.00; to purchase and use the software at twenty computers is $895.00.

· Students who have never used software like this may be put off by the unknown symbols and tools; these students will need good scaffolding and support to learn to use Inspiration.

· The Quick Tour video (http://www.inspiration.com/themes/inspiration/video-player.php?nid=639) is very informative but is very detailed (and possibly overwhelming for any anxious student). It is not incredibly exciting for a student to watch, but this may be a good resource for students who are more tech savvy and want to jump right in to work on their own.  

· The Quick Start Guide (http://www.inspiration.com/sites/default/files/InspQuickStartGuide.pdf) is also very informative but not easy to read or use and is also possibly too detailed 
for a new user to understand how to start.  Rather, I would include a training session on 

using Inspiration during the Vyew class session so that students can follow along and stop 
when there are questions.
How Diversity is addressed:
Students will have choice in which products they choose to include in their visual representation of the trade flow.  They may have more of a personal connection to some products they use or that their parents or guardians are in the industries of producing.  Also each student will have options about how he or she chooses to pictorially represent the flow of trade in Inspiration (using Diagram or Mapping Views) and what imagines to use.  
Again, Inspiration is a particularly good tool for students who are able to express their learning in more visual formats or for those who need to feel movement in their presentation. 

For students who are uncomfortable in this format they may use Inspiration in a very straight forward Outline View to demonstrate the trade flow.  
How Plagiarism is taken into consideration:
Each student will be creating an original visual product in Inspiration based on the analysis we did together in class so cutting and pasting published language from online resources should not be an issue if the student understands what he or she was asked to do for the project.  It would, however, be possible for a student to copy or submit an only slightly altered Inspiration project using someone else’s work.  To avoid students being tempted to use their classmates’ work, the students will be asked to email their completed trade flow representation in Inspiration directly to the instructor.  I will post them in the class Wiki all together after the due date.  I will also need to remove past classes’ Inspiration projects from their archived Wiki portfolios that they may not be used or altered.  

Also, as with other assessments, the teacher is able to recognize similarities or vast differences in the work that a student normally submits.  Knowing your students’ previous body of work and having done formative assessments to be challenging their strengths and scaffolding their weaknesses, you can tell if a student turns in work that is dramatically different from their own.  Also if a student has had an older sibling or good friend in the class in recent years and turns in work that former student still had saved in a computer, I will also have that previous work to compare it to saved on file.  In the end, cheating and plagiarizing may still be possible, but students will be reminded that they will only be cheating themselves.  School is a safe environment to learn and practice these thinking and technology skills; if they can not produce them in the real-world they will not be able to land a job or may loose a job when it really counts.  My class environment needs to make students feel safe to try and to fail and then to try again just for the sake of learning, rather than feel pressure to get a specific grade.  
Learning Objective 4  (Module 25)

Learning Objective:
Given a selected blog post or online article written by a humanitarian volunteer in Honduras, the students will collaborate with classmates using Scribblar to develop a summary to share with the class as outlined by the rubric.
Level of Bloom’s Taxonomy:  Synthesis
The Activity and Assessment Plan: 

Jigsaw Blog Articles  ->  Scribblar Article Summaries 

What were once called "soft" skills in the workplace are now essential, key to the success of the business enterprise and the individual worker: working on teams, taking responsibility for one's piece of a larger project, planning for the future, and completing the plan - these are the gears that will drive their personal and professional lives.  All involve cooperative learning.  In cooperative learning, students are organized into small groups and the teacher announces a common goal.  During the course of the assignment, the children work together for a shared benefit, realizing that all members share that goal and the rewards of achieving it. (Munro, Utne O'Brien & Payton, 2006)

This activity would take place while we are studying the countries in Central America (Module 25).  By this time in the year, the students are used to the methods we have outlined for group collaboration, and they know which groups they are members of.  The instructor would have found five or six blog posts or articles from people who have volunteered in Honduras in humanitarian positions.  For example:  “Honduras Has Many Needs” (http://ezinearticles.com/?Honduras-Has-Many-Needs&id=498218) or “The True Cost of Coffee” (http://www.peacecorps.gov/wws/stories/stories.cfm?psid=48##).
Each group would be assigned an article.  The students would need to each read their group’s article and then collaborate together to develop a summary which includes the points outlined in the rubric.  The students will be asked to summarize the article according to certain criteria (detailed in the rubric) which will reveal what the students should come to understand is being conveyed in the article, directly or indirectly, for the purposes of what we are studying in this class.  The rubric for this assessment is included with this Assessment Strategy Plan.  The groups will collaborate online in a synchronized collaborative space then submit the summary of the article on the class Wiki.  Each group will be asked to email the instructor the URL of the saved collaborative efforts of the group in the online collaborative tool.  This activity would be continued as the students would each be asked to view the article summaries in the class Wiki and email the instructor with 3 questions they would ask a similar volunteer.  A medical professional who formerly worked as a volunteer at a hospital in Honduras will answer some of these questions for the students in a video podcast or Skype session.           

For this activity in a face to face classroom the instructor could have the students work with their jigsaw groups sitting at desks together, but in a hybrid classroom with at-home learners or completely online class the students would need to collaborate online in a synchronized collaborative space.  Even in a purely face to face classroom collaborating online with the classmates in groups would be a good real-world skill to learn.  It may help some students to open up and participate more fully because of the online format.      
Assessment Tool:  Scribblar   (Group Collaboration)
Scribblar
I will want to integrate online group collaboration technology into the activities and assessments so that students are learning real-world skills and developing their inter-personal and social networking skills. 

When it comes to twenty-first-century learning, collaboration is the name of the game. How we work together can be as important as what we know.  Education is responding -albeit slowly- with tools such as wikis, podcasts, blogs, and a host of other technologies that provide a framework for collaborative learning.  Students can now connect to both peers and experts around the world; research, create, and edit online content; and become part of the global community that reflects today's workforce.  (Ring, 2008, December 9)

I chose to look at using Scribblar (http://www.scribblar.com/) for this assessment.  Scribblar is a real-time multi-user whiteboard.  It is a cost free collaborative space to work together in that offers the ability to communicate synchronously via audio or text chat box.    

Advantages
· Incredibly easy to get access to the tool and get your own work room.  Just sign-in with a name and email account and receive a URL for a collaborative workspace 
· Though there is not a lot of training on the Scribblar website, many people are supportive of this tool.  Doing a simple search on ‘how to use scribblar’ will result in a number of good sites with instructions and even videos on Scribblar (http://librarymm.blogspot.com/2009/11/collaborate-online-with-scribblar.html; http://wehaveathought.com/howto.html#more)

· Text is easily typed into the whiteboard space using the A text tool
· To communicate and collaborate in real time the group can text chat or use an audio option to talk.    

Challenges
· I could not find training or written help documents available on the site to figure out how to fully use this tool.  The Live Help Support feature indicated that is was offline.  
· Free Demo (http://www.scribblar.com/rooms/index.cfm?r=demo) room does not provide any direct training on this tool.  
· It appears that the only types of files that can be uploaded for collaborative editing are .jpg, .gif, .png, .pdf.  Any Word files that you may want to collaborate on would need to be saved in one of these formats to upload it into your Scribblar room.
· It doesn’t appear to be easy to erase drawings done on the work.  It would have to be undone which would undo others’ work done since the unwanted marks.  As a class we would need to set guidelines for effective collaboration, like respecting the group’s work in online tools and no crazy drawing in shared spaces.  A class guideline would offer a break down of the ways to successfully collaborate, by talking turns and participating in chats and discussing changes before they are made or by having only one person designated to make additions and changes to work.    
How Diversity is addressed:
One thing I would be thinking about while planning for this assessment would be how I would group the students.  An instructor could group them by abilities, by interests, by attitude, or by reading level.  I subscribe to the idea that having student groups set up such that they are not homogeneous in any particular manner is more constructive to the collaboration process and to each student’s learning experience.  Furthermore, Scribblar as an assessment tool is very straightforward once you get started.  Its simplicity makes it very age appropriate for 7th grade collaborative groups.  Students who are less tech savvy will be able to follow and learn from the other students while they use this tool together.

As previously mentioned, middle school students are experiencing particular affective development.  Using Scribblar as a collaborative tool they will be learning to interact and work together successfully in a group.  Cooperative learning goes hand in hand with social and emotional learning (SEL); it helps create the essential skill of working (and compromising) within a group (Munro, Utne O'Brien & Payton, 2006). 
Regarding students’ different learning styles and abilities, they will practice playing different roles in the group activities throughout the year.  They will practice the roles of guide/leader (keeps the group on task), moderator (makes sure everyone participates and is heard), worker (designated to make agreed upon additions and changes to the work), and reporter (keeps track of when the group worked, what was done, and submits the final product).  The educational environment provides a safe and supportive place to learn and practice these collaboration skills.
How Plagiarism is taken into consideration:
One of the great aspects to collaborative work is that it is very unlikely that an original product created by a group’s collaboration would be plagiarized.  The whole group would have had to conspire to participate in the plagiarism or members been so uninvolved with the group’s work that one person worked alone and submitted plagiarized work.  If the submitted work didn’t seem to match the writing style or ‘voice’ of 7th graded students, it would need to be further examined for possible plagiarism.  

It also could happen that a group would make an error and overlook citing a source, but that could be corrected.
Conclusion
Educators strive to make learning and assessment connect to real-world skills and experience.  The real-world is technology dependant, and the classroom needs to reflect that.  Utilizing online assessment tools increases students’ access to new information, resources, and types of activities with which they may learn better and become more excited about.  Using online tools in education encourages lifelong learning and communal cooperation.  In today’s atmosphere of increased accountability, online elearning assessment tools foster transparency in that they may be viewed by parents, administrators, and the school’s community.  Students can proudly display their individual efforts as a part of a whole class Wiki or blog, where they also become part of a larger community of learners online.  Teaching and learning online provides the opportunity to discuss and model safe and constructive internet use in an educational environment.  For all of these reasons, online assessment tools are a great match for a 7th Grade Social Studies Geography class.  The world is online, so studying the world must include these tools.           

Further online assessment tool enrichment opportunities:
· Virtual-Geocaching activities 

· Presentations on Countries in Prezi 

· Interactive Puzzle Maps 

· Comparison of Countries’ Environmental Footprints in Inspiration Venn Diagram

· International online student ‘pen-pals’

· Virtual tourism

7th grade GeographY




                               Names of Group Members:

CENTRAL AMERICA 





        ​​                ___________________
HUMAN/ENVIRONMENTAL INTERACTION in HONDURAS
                        ___________________
                          






                        ___________________
                                                                                                                              ___________________
Group Summary Rubric

Learning from others’ experiences
	Assessment Criteria
	Scale of Achievement- Points Possible
	  Score

	Summary is well written, using

accurate grammar and correct

spelling.  
This is a collaborative project 

so there are more people to check 

the work.   

	         2  Points

    No mistakes in 

spelling or grammar
	          1  Point

   No more than two

 mistakes in spelling

       or grammar
	        0  Points
     Three or more 

mistakes in spelling

     or grammar
	Group

 Score

  ____

     /2

	The 3-4 sentence summary 

specifically identifies:

· Who the author of the 

   blog or article is

· What the author witnessed about

   the people of Honduras 
   (How the people are described 
   or what  they are doing)

· What environmental issue or

   natural resource is discussed 

   (What is the problem described) 


	        6  Points

   Great Example:

Americorp volunteer
Fred Jackson 

authored the blog 

during his service in 

Honduras in 2008.  

The people were paid

very little to work

very hard harvesting

the coffee beans. 

The harvest led to the 

pollution of their 

water supply. 


	         4  Points

     Good Example:

 Fred Jackson wrote
 the blog working in 

 Honduras.  He saw

 the poor people 

 harvest coffee beans.

 This led to pollution 

 of the river.  
	        2  Points

    Poor Example:

Mr. Jackson wrote

the blog.  The 

Honduran people 

he saw were poor.

They were polluting

the river.
	Group 

 Score

  ____

     /6

	Each individual worked collaboratively
within the group according to his or

her assigned role to produce the 

summary in Scribblar.

This individual score is the result of
of the group work and self 

assessment scores for the student.*
A student with zero points earned for 

his or her individual contribution
will receive no other group score 

points for the entire project.

	       6  Points

The student was 

prepared, participated

in group discussions,

and fulfilled his or 

her assigned role.
Student was a

beneficial group

member.

   
	           3  Points

 The student was not
 entirely prepared or 

 only contributed to 

  the group’s 

  collaboration 

  minimally.
The student needs to 

work on developing

better collaboration

skills.
	         0  Points

The student did not

participate in the 

group discussion to 

produce the summary.

The student did not

play his or her 
assigned role in the 
group.

	Individual

     Score

    ______

       /6


*Group Work and Self Assessment:

(To be completed by the students following their collaborative project.  This could be emailed to the instructor privately or could be sent to the students from the instructor as a Zoomerang survey.)
GROUP WORK SCORES

Your Name: __________________
Date: ________________________

Type the names of each of your group members on the lines below.  To the right of each member’s name indicate which role each member played in this collaboration (Leader, Moderator, Worker, or Reporter). Then assign each member a score based on that person’s level of participation in your group’s collaboration. You also need to assess your own participation and assign yourself a group work score.

GROUP MEMBERS   

ROLE

SCORE
NAMES:


         (L,M,W,R)
 (0,1,2)
_________________________
______
______

_________________________
______
______

_________________________
______
______

   YOU



______
______

Participation Sores:

0 – The student was not prepared for the group session; the student had not done the assigned reading.  The student did not play their assigned role for this activity (Leader, Moderator, Worker, or Reporter).  The student was off task and disrupted the group’s work.  The students did not contribute to the group’s collaboration.  

1 – The student was minimally prepared fro the session, having only skimmed the article and had no ideas prepared to contribute to write the summary.  The student did the work of his or her assigned role poorly, needing to be reminded about what he or she should be doing for the group.  The student contributed to the discussion but refused to work toward consensus or discouraged the involvement of others.  The student participated but needs to work on collaboration skills.

2 – The student was prepared for the group session, having done the reading and had ideas prepared to contribute.  The student fulfilled the duties of his or her assigned role as the group worked together.  The student communicated ideas constructively, encouraging others to give their input and working to reach consensus.  The student helped the group check the work according to the rubric.  The group benefited from this student’s participation.     
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