Activity 5-1: Assessment taxonomy table




       Staci Rubenzer
After reading Casey’s journalism class description (Module 5, reading 2), place the assessment activities in a table – matching 3-4 assessment activities to one of the six categories of Bloom’s taxonomy: knowledge, comprehension, application, analysis, synthesis and evaluation.

Assessment taxonomy table template

Review the course objectives and activities from the Casey course.  Then decide which objectives and activities belong in which ‘Bloom’ category.  This type of analysis will help you, not only develop your course assessment plans, but will also help you decide which assessment activities are most valuable.

This website provides a simple explanation of Bloom’s categories:

http://www.coun.uvic.ca/learn/program/hndouts/bloom.html
My table of learning objectives taken directly from Casey’s course outline- How Casey’s activities stack up:

	Bloom categories
	Learning objective verbs
	Activity

	Knowledge

(recall, list, define, identify, collect, label)
	Define

Identify 


	Using the text, Doing Ethics in Journalism, and class discussion, students will be able to define basic journalism terms (ethics, libel) in order to discuss the role of the journalist in upholding the First Amendment…  

Define ethics. 

Define libel.                           (p.26)
Identify 2 examples of censorship that are revealed in that article, The Disinformation Society.  (p.33)


	Comprehension

(summarize, describe interpret, predict, discuss) 
	Discuss

Discuss

Discuss
	Students will then lead a class discussion (on one of the top 25 censored Media Stories) where they share and analyze their findings.  (p.32)
Students will discuss the following questions (on the article, The Disinformation Society).   (p.33)

Discussions can focus on distinguishing between sensational news and legitimate newspapers.  (p.34)



	Application

(apply, demonstrate, illustrate, classify, experiment, discover)
	
	

	Analysis

(analyze, classify, connect, explain, infer)
	Analyze
Analyze

Analyze
	Students will analyze a 6-point Code of Ethics for Journalists.      (p.29)
Students will be given scenarios (local statesman, state trooper, front page politics) to analyze.  (p.30-31)
After viewing the film (the documentary War Spin: The Media and the Iraq War), students will analyze and discuss the role of the journalist in times of war.  (p.34)

	Synthesis

(combine, integrate, plan, create, design, formulate)
	
	

	Evaluation

(assess, recommend, convince, compare, conclude, summarize)
	(Conclude, Convince)
	Write an essay to support your stand on the issue of the Supreme Court’s decision on the Malcolm case.  (p. 31)  [Casey needed to write this objective better, but the idea seems to be that the learning objective verbs could be Conclude and Convince.]   


Many of the activities and learning objectives listed by Casey for this course have students “analyzing” or “discussing.”  Some of Casey’s “discussions” could have referred to planned lecture/discussion by the instructor in a teacher-centered paradigm.  Overall, this was a good lesson for me to look at how though the intention of the learning objectives is felt in the course description, Casey failed to write learning objectives that raised the level of learning in clearly measurable ways.  
How the course would transfer to an online environment:

D2L Discussion Post from July 15, 2010
This was an interesting assignment.  I like the different perspective of wading through a course description and applying Bloom’s taxonomy to the learning objectives therein.  It was good to see how a course description/lesson plan looks from the product end, rather than just the creative end where we are trying to write our objectives.  Also, this was a great lesson in the importance of writing a clear, well-defined course description or lesson plan.  I’m sure many of my lesson plans have seemed unclear or all-over-the-place to an outside audience, so this was a good document for me to go through and evaluate.  I would have to agree with Mary, Michael, Pam and Marilyn that I didn’t love the way this document was written for various reasons.  My judgmental opinion aside, the intent of the course description is good and holds a number of valuable learning objectives that were also directly related to the included Content Standards for Pittsburgh Public Schools.

Most of the activities in Ms. Casey’s course would transfer to an online environment.  Some of them could be eliminated or combined into more meaningful online collaboration projects.  Many of my classmates have already mentioned using a collaborative online wiki in place of Casey having students create individual guidelines on questionable subject matter and related group analysis of taste (#3&4 of p.28).  My classmates have already mentioned using D2L or Moodle type discussions in the place of some of Casey’s small group analysis of, for example, the scenarios of the Gang war photo (p.28), local statesman or state trooper (p.30), or front page politics (p.31).  I have also really appreciated many others’ more specific ideas like Dave using Prezi to create presentations or Bibba using OurStory.com.

I like the intention of this activity to have me thinking of how online tools can really raise our ability to produce higher level assessment.  I love online demonstrations that are both learning tools and simple self-quizzes like the links we’ve seen in the Module Two interactive inventory or the Hydrologic Cycle posted in the course home area.  Casey has students analyzing a 6-point code of ethics for journalists, giving examples and discussing why a code of ethics in necessary (p.29).  I think a student (or collaborative student group) could create a wonderfully synthesized project by setting up an online demonstration tool for the rest of the class.  The screens could illustrate each of the six points and combine them to create a presentation on journalist code of ethic as a whole concept, giving examples and reasons for the need of such a code.  A rubric would define each of the aspects of the project that would need to be included.  [I’m not sure how such presentations are created in hypertext, but this could be just one of many assessment options.  A student who was super tech savvy could teach the rest of us how to design it and integrate the Code of Ethics.]  The learning objective would be:  Given the 6-point Code of Ethics for Journalists, students will combine them to create an online interactive presentation which gives examples of each point and summarizes the overall purpose of the Code.

Casey has the students using the text and class discussions to be able to define basic journalism terms in order to discuss the role of the journalist in upholding to First Amendment (p.26).  Casey defines libel and provides three basic defenses against libel suits.  Her activities on libel include the student research on the New York Times v. Sullivan case (p.27), the discussion on a slanted film, Fahrenheit 911 (p.28), and the Malcolm case (p.31).  I think this would be a great place raise the level of the assessment from research and discussion to combine these learning objective intentions into an online mock trial in a synchronized, real-time class meeting or virtual courtroom.  (I would need to determine which tool would best work, like Elluminate, or find a virtual space to set up a courtroom activity.)  Students could make arguments about libel in journalist venues (like on CNN or FOX networks) by pundits/political commentators.  I have read Al Franken’s, “Lies and the Lying Liars Who Tell Them: A Fair and Balanced Look at the Right,” and I am sure as a class we could research and find similar books (like those by Bill O’Reilly) written by pundits on either side of the aisle (conservative or liberal) for source materials.  Having the students make mock trial arguments about libel by journalist/pundits would combine the ideas covered in Casey’s sections on libel, “the disinformation society” (p.33), and “news as propaganda” (p.34).  Or as a larger idea, could the students make a case against the major news outlets of libel for printing unsupported information after 9/11 that led to the costs of war in the Iraq?  If this was a mock trial case, two different student groups could present the argument for or against this libel case, detailing whether this could even be considered libel given definition of and defenses against libel.  The learning objective for a mock trial activity would be:  Given the definition and case study on libel (including the Sullivan and Malcolm cases), students will formulate arguments on one side of a mock trial libel case and present their case in an online virtual courtroom.

Because there are so many watch dog groups out there online, I would like to include an activity where the students evaluate those types of websites for any bias and make conclusions on the site’s value in keeping the profession of journalism credible and ethical.  The students could be provided with a list of possible sites to review (like Politifact.com) or could find additional sites with permission of the instructor.  The students could provide their written analysis in a blog format where classmates could make comments.  I also like that idea of a shared wiki or list of the blogs for the whole class to use as a reference point.  The class could create a general outline for evaluating websites, like those found in this article.  A rubric would define the necessary parts of the student’s blogged evaluation of the watch dog website and their conclusion.  The learning objective could be: Given the Code of Ethics for Journalism and an outline on evaluating website content and bias, students will evaluate a watch dog website to see how well they critique journalists and will make conclusions on the site’s value in keeping the profession of journalism credible and ethical.

Looking up further resources I also found a learning section of the New York Times which I would consider integrating into the lessons.

